


Developing pedagogical knowledge at Whittington Primary

A simple definition of pedagogy is ‘The method and practice of teaching:
how skills and knowledge are imparted in an educational context’. Within
the current Ofsted framework, school leaders have a responsibility to
develop subject and pedagogical knowledge in staff so that they can
maximise the effectiveness of their teaching. Over the last few years,
training in subject knowledge and pedagogy, Cognitive Science in
particular, has been a key feature of our INSET training and has greatly influenced the design and
implementation of the curriculum at Whittington Primary School.

Cognitive Science

Cognitive Science is becoming the cornerstone for understanding how children learn. Underpinning
teaching and learning at our school, are the Cognitive Science elements of:

e Learning models

e Building long-term memory

e Making explicit connections between different strands of learning
e Retrieval practice

Learning models:

‘Learning can be defined as an alteration in long-term memory...developing understanding, not
memorizing disconnected facts’ (Ofsted, Section 5 SIH, September 2021).

Influenced by Barack Rosenshine’s Ten Golden Instruction Principles, our lessons start with a short
review of previous learning. New learning is presented in small steps to support the working
memory. The children are given time to practice new skills; to process and review what they have
learnt. The teacher will provide modelled examples and scaffolds for learning. Throughout this
process, the teacher will ask lots of questions to help the children make connections between the
new materials and prior learning to check for understanding and to review learning.

Defined end point — what the children need to have learnt
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Logical progression/sequence of new knowledge and skills

Prior knowledge — what the children know and can do already

As a school, this model of teaching and learning has supported the design of our curriculum,
ensuring that whole school progression maps, in each subject, build on prior learning and give a
defined end point.



Building long-term memory:

Learning is an alteration of long-term memory and as such, we as teachers, need to understand how
we can bridge the gap between what the children already know and can do and what is about to be
learned.

Through Cognitive Science, we know that the working memory (or short-term memory) is finite.
Children are only able to hold a few chunks of new information for a limited time in their working
memory. Learning, therefore, needs to be broken down into small chunks, then practised and
rehearsed so that it can be committed to long-term memory. Hermann Ebbinghaus suggested that it
can take more than 5 reviews of new information for it to be retained. Hence why we start each
lesson with a review of prior learning and why we use enhanced questioning techniques and
retrieval practice throughout lessons.
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Making explicit connections between different strands of learning:

Learning is all about making connections. Neurons are the building blocks within the brain upon
which all thinking is based. Learning takes place when these neurons connect — when new
information is connected to something they already know. For example, knowing that 8+2=10 and
making the connection to 2+8=10 and 10-8=2 and 10-2=8.

Our curriculum is organised into topics, and then into weekly questions which allow children to
make connections within a lesson, within a topic and across different topics.

Retrieval practice:

Retrieval practice describes the process of recalling information from memory with little or minimal
prompting. Our curriculum is designed with built-in reflection weeks to give the children the
opportunity to link up their new learning and apply it across the whole topic. We also use ‘supersix’
quizzes to support the movement of previous learning into the long-term memory.

Our pedagogical training on Cognitive Science has, over the last few years, underpinned the design
and implementation of the curriculum we teach at Whittington. Take a look at the process that we
have been through to create and embed a new Curriculum at Whittington Primary School.
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We have been working to design and implement a new curriculum at Whittington Primary
School which is both right for us as a school and our children but also meets the new Ofsted
requirements for a well-planned, sequenced, knowledge-based curriculum.

Here, we want to set out how we have worked to achieve this at Whittington
provide a short explanation of each step in the process.

The Leaming Challenge

CURRICULUM

Our Curriculum at Whittington
Primary School
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Shared Curriculum Vision
To begin, we needed a clear curriculum vision which
was created by and shared with all staff. We

P % 3 G e
0@ ®® Rellois Education planned and held a number of staff meetings with
t Whittington Primary School our curiiculum, as approved R ———— I H H
by 1he,Covaring Buy. b Iro00), bolomcbi o HENRve 10 b8t i A68ds rEATiF all members of the school community to think
pupils within the requirements of the National Curriculum.
Our curriculum recognises the progression in knowledge and skills so that all pupils can abOUt What We wa nted for Our Ch'ldren, What
recall and embed new leaming and promotes the school values throughout al areas. ) i
R —— experiences, knowledge and skills we thought were
an enviched leaming experience. Therefore, we . . . .
place great emphasis on providing opportunities for |mp0rtant and Why we did th|ngs the way we did.

our pupils that they might not otherwise have, taking

e e This was an incredibly valuable time and this
I ‘e also un S:f'y?vz]nYi'e 2830 toﬂ\ciuurs C\O(‘\Svfl(: .
k. o S o RO e Ry e allowed us to use everybody’s input to create a

our pupils.

shared curriculum vision which is now published on
the school’s website and forms the basis of our
curriculum.

Through this provision of rich and varied activifies, we aim to: A¥

+ Have high expectations for the progress and attainment of & ) -
all pupils. i

« High standards of engagement alongside a focus on
cumiculum content.

« Promote spiritual, moral, cultural, mental and physical
developments of pupils

+ Make provision for personal, social, health and economic
education

» Promote fundamental British values of democracy, the rule

of law, individual liberty and mutual respect and tolerance

for those with different faiths and beliefs.
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Research and Theory

Before designing the new curriculum, it was
important to look at research and theory about
children’s learning and development. For example,
Barak Rosenshine’s Principles of Instruction and
Dan Willingham. This helped us to know the
direction the curriculum design needed to take and
the best methods needed to plan for and teach our
children. Examples included how to plan using
small steps, checking for understanding and the
retrieval of knowledge.
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National Curriculum Requirements Matched With
Focus Learning Challenge Year 3 and 4
et National Cumiculum Focus
Hi2f1.1  Pre-Roman Britoin Year 3: Yeord:
Histary Fupil should be tought obout changesin Chronalogical understanding Chronalogical understanding

-Can they plef recent hitary on a fimeline using
centuries®
-Can they ploce periods of istory ana fimeine
shawing periads of

=Can they uze their mathematical skils fo round
up time rences into centuies ond decades?

Matching National Curriculum to Focus

to simply use the National Curriculum. It was too

or sequencing for example the art objectives

After research, it was decided that we did not want

vague and offered little substance or detail to what
needed to be taught. It also offered no progression

Pupili should be faught cbout fhe Roman
empire and itsimpact on Britain

Hi2/13  Anglo-Soxons & Scots
Pupii should be fought about Briftain's
settlement by Anglo-Saxanz and Scots

This coufd inoluge:

e da?

Knowledge and inerpretafion
*Do they apprecicte that the eary Bits would not

have communicated a5 we do or have ealenas

=Can they begin to picture what ffe would have
been like for the eorly setlen?
=Can they recognise that Britain has been invaded

sar fmad
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oot
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Knowledge and inferprefafion
~Can they expiain how eve:

rom the past

=Dio tray know that people who fued in he past
cocked and frovelled differently ond used
different waapons from ours?

=Dio tray recegrise that the lives of wealthy
sespls were vary diferent fram fhase of poar
peopiet
~Dio they appreciate haw items found belanging
fo the past are helping us fa build up an
accurate pichure of haw peopis Feed in fhe

remain the same from Year 3 to Year 6. It was vital
that the curriculum was sequenced and progressive
so it was decided that school would use Focus’s
‘Learning Challenge Curriculum’ as a basis for the
knowledge and skills. Here, we held meetings
where staff matched National Curriculum
requirements to the Focus statements for each
year group to ensure we had the correct coverage.
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Creating Progression Maps

The new Ofsted curriculum requirements
state the curriculum should be ‘coherently
planned and sequenced towards
cumulatively sufficient knowledge and
skills for future learning’. We created
curriculum progression maps for each
subject so that staff can clearly see the
knowledge and skills that has previously
been taught and what is to be taught in the
future.
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Year 3 and 4 Whittington Primary School Year Group Overview O

Term Cycle A Cycle B
Avtumn 1 Area: Romans Area: Stone Age

Year s
chronological understanding

=Can they describe events and perods using fhe words: BC,
AD and decade?

=Can they describe events from the past using dates when
tnings hagpened?

*Can they gascrioe events and periods usng the wards:
ancient ana century?
=Can they use o fimeine within a specific time in history 1o
52t out the order things may have happensd?
*Can thay use fneir mathematical knowledge fo werk out
now long ago events wouid have happened?

ut on a fimeline, within o given period, what

gnise and quantiy the different
fime pers s between dierent groups that
invaded Eritain?

chronologicol understanding vear 4
=Can they plot recent history on a fimeline using centuries?
*Can they place periads of Mistory on a fimeine showing

Id up a picture of what main events
Etitain/ the world during diferent cenfuries?

Year &
«chronological understanding

*Can they describe events and perods using fhe words:
EC, AD and decade?

*Can they describe events from the past using dates when
things happened?

*Can they gescribe events and periods usng fhe wards:
ancient ora century®
*Can they use @ fimeine within o specific time in history 1o
sef out the order things may have happensd?
*Can thay use fnerr mathematical knowledge fo werk out
now long ago events wouid have happened?

Yeara:
<chronological understanding
*(Can they piot recent history on a fmeline usng centuriss?
+Can they plase penads of Mistary an @ timelin shawing
periods of time?

*Can they Use their mathematical skils o raund up fime
{!’feﬂerces into centuries and gecades?
Challenges

al skills to help them work
ween cerfain major events in

ginfo build up @ picture of what main events
Britain/ the world during diferent centuries?

Long Term Plans: Creating Two Year Cycles

As we are one and a half form entry, we needed
a two-year rolling programme so pupils did not
repeat the same knowledge. We held staff
meetings where teachers began to place the
knowledge objectives into terms to create a
long-term two-year planning overview. This
very clearly shows what knowledge is to be
taught and when. This document does not say
how it should be taught as we believe it is
essential that teachers have the ability to
choose how best to teach the curriculum
content.

Anglo-Saxon: KS2 Knowledge Mat

Excﬂmg Books

Anglo-Saxon

Settlements

Subject Specific Vocabulary
Pecple wha wark cut our history
Gohae gkt by looking at otafact: that have
been found.
N During their fime in Stain the
A.nglo acn Anglo-Saxons formed many
kingdoms Kingdoms
e Saxen lands were divided info
shives, which haiped to maks up :
e moiian e e oy Sticky Knowledge about the
Shire reeve The peace afficer of a shire, later Anglo-Saxons
known as ‘sheri
Q The Anglo-Saxons were made up of fhwee fribes:
Animportant Angl
thane oA o-Saxan the Angles: Saxons: and, Jufes.
legacy Angle-Saron: left alegoey which | @ They nome "Angles’ eventually becams
included fhe language we ‘English” and their land became "England .
speak, cufture and poiics. Many
of the shires are our boundaries Q They came to Britain from across the Morth Sea
fior counties today. in the middle of the 5™ century.
Weszex Known today os Dosset, 0 For a long fime, England was not one coundry,
Hamgshirs, Somersef end Anglo-Saxcn kings ruled lots of small kingdoms
Wikishire. acress the land.
Witan or Aceuncil that heiped fne Saxen | O The Anglo-3axans wers fisrce peopls who
§ kirg rue. fought many battlss, including fighting sach
witenagermot other.
werg'lld A fine imposed for stealing o Q The Anglo-Saxon pericd ended when the
kiling. Normans congquered Britain in 1066.
churl Alower-class Anglo-Saxon but Q The Anglo-Saxons were made up of three fibes:
befter than a dave. the Angles: Saxons; and. Jutes
. Knawn today oz East Angia,
N Essex, Kent and Sussex.
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Introducing Knowledge Mats

We introduced knowledge mats to place a
clear focus on the knowledge that children
need to learn in each topic block. It is vital
that our planning teaches this knowledge
and that children are asked to recall and
apply this knowledge. The knowledge mats
allowed planning to become much more
focused on what children needed to learn
and are used by children when completing
their ‘Super Six” knowledge quizzes in class.
These have helped children to retain and
recall an increased amount of knowledge.

Changing the Planning Format

After research, it was decided that we would
introduce a question/enquiry based approach to
planning and teaching. Research says learning
should be in small steps and so weekly questions
or lines of enquiry were introduced. We also
introduced ‘wow starters’ to hook children at the
beginning of a topic and reflection weeks at the
end, where children present their learning back.
We developed this planning format to plan
blocks of learning for each topic which clearly
show the question for the week. These are
shared with parents on a half-termly basis.




Creating Subject Visions
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The Leaming Challenge

CURRICULUM

The Big Question is:

This week’s Small Question is:
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Introducing and Reinforcing the Big
Question and Weekly Question

To help reinforce the question based
approach to planning, teaching and learning
we created and implemented the question
poster for each classroom. These are
updated in class each week and used at the
start of a lesson to show what line of
enquiry children are following that week.
These help children to be more confident in
talking about their learning and what
question they have been working to answer.

CURRICULUM

Year Group: 3 and 4
Cycle: A
Big Question: Who took confrol when the Romans left Britain?

wow The teacher goes 'OUT OF ORDER'. What would happen if
nokody wias in charge in school2
Week 1 | What hoppened when nobody was in charge?
Week 2 | What did Britain look like during the Anglo-Saxcon pericd®
Week 3 | Would you hove ked to hove oeen a child in $004A02
Week 4 | What have we found that helps us to learn about the
Anglo-5axons?
Week 5 | What did they make with their metal work skills2
Week & | What were the laws ke in Anglo-Saxcns times and how
would you be punished?
Week 7 | What did the Angle-Soxons believe?

Reflection | Independently creats o classroom mussum with Anglo-

Week | Saxon exhibifion. The museum is to be opened for porents
to visit after school.

Question Based Topic Overviews

Again, to reinforce the question based
approach and to focus learning we
introduced Topic overviews. These show the
sequence of questions for the topic. These
help teachers to think carefully about and
have discussions about the order of
learning. Which order should the questions
be taught in? Does a certain question need
to be taught before another? These are then
made available to parents via the school
website so they can follow children’s
learning.




Whittington Primary
School

Learning Passport

‘Believe We Can Achieve’

e Learning Challenge
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PASSPORT Whittington Passport
at Whittington Primary School

{

>

My learning memories

of Reception
CDDQ
Have an out of school
“adventure”
Help others through a charity
C:DOO

é%?)

Meet an animal

Organise a party or celebration

QDDQ Grow something

1

In oddifion 1o leaching 1he Leaning Challenge
Curriculum, Wiittingten Primary Schoot

offers Envichment Aclivities which aim fo develep
children's Lie «ils’ and foster a love of learning.

I K
PN Therelore, sach yeor group
WY in sehool, with the help of
3 arents and pupis, have

produced a range of
enrichment apporturities
for pupis fo porticipate in
and enjoy duing ther fime

at Wnitlington Primary
School. Leaming Passport

Reiurre We Can Aubiarve

These activities are
recorded in thi pessport
which forms o memory

book of the pupis’
experiences. Activilies
inchude, visfing anolher country, brnging up @ chick and heiping ohers through
chaity.

/ For more information about passport octivities please open the
Whittington Passport Progression Map PDF.

Whittington School Passport

We wanted pupils to have a range of activities woven
into the curriculum that offer opportunities to build
cultural capital. We held meetings with staff to create
a passport of activities and experiences that we
wanted children at our school to have access to during
their time with us. This include visiting another

) country, raising money for charity and meeting an
animal. Each child has their own passport booklet
where they can record their experiences and this
forms a keepsake of their time at school.

Updating the School Website
We have ensured that the curriculum

Curriculum

CURRICULUM

section of the school website is up to
date and provides parents with useful
information. Parents have access to the
question overviews, end of topic sheets
which detail what children have done
that term (newsletter), subject visions,
policies and progression maps.
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CURRICULUM

In Autumn 1 our learning curniculum In Year 3 and 4 has focused on the big question:

Was Stone Age life like we see in the Flintstones?

This has been divided Into these weekly sessions:

wow Watch The Flintstones” and discuss how Stone age

Week1  When was the Stone Age?

Parent Topic Information Sheet

To ensure parents are informed of the children’s
learning we introduced parent information sheets.
These are made available in the termly newsletter
and are on the school’s website once the topic is
complete. They allow children, teachers and
parents to celebrate the learning. They include a
short description and photographs of what the
children have been doing and learning.

Week 2 What parts of the world did Stone Age peopie bve in?
Week 3 How did stone Age peogiie live and how do we know?
Week 4 How did Stone Age people communicate?

Week 5 What did Stone Age people make?

Week 6 Did Stone Age people get their food fram a shop?

Week7  What ks Stonehenge and why was it bulit?

This term we have been busy leaming about Stone Age e in Britain. We
began by watching ‘The Fiintstones ‘and discussed whether we thought
this was a true reflection of Iife in the Stone
Age. We made 3 list of our ideas to refer back |
to during the topic. We worked to create 3
timeline to show the Stone Age and locked at the different periods. We then
found out where in the world Stone Age peaple bved and how they came to
settie In Britain. During week 3 we looked at
how stone age poople Ived and found out about |
Stone Age settiements such |
as Skara Brae. We then cre- &
ated our own Stone Age
houses on the school fieid
and discussed If they were
successful and had af the
features they needed.

¢ In week 4 we looked at
Bl cave art and compared this to the work of graffiti artist
Banksy. We studied the work ‘Peckham Rock * by Banksy
and created our own cave art inspired by this. After this we learnt all
about Stone Age tooks. We found out how they were made and what

they were used for. Indesign  technology we used dlay and sticks to
create our own Neolthic took In week & we thought about where Stone
Age people got their food. We talked about the phrase Hunter Gatherer.
We looked at the Stone Age diet and created our own menus. Finally we
found cut all about Stonchenge. We looked at how  historians believe
transported, and then created our own Stone:

Super Six Knowledge Quiz

The new Ofsted curriculum
requirements state that learning
should be imbedded in the long-term
memory. We introduced Super Six

henge models using playdough.
In English we have used the book Stone Age boy to write speech and setting descriptions. We ako used
Ug to create our own comic strips.

knowledge quizzes which require
pupils to answer questions on
previous learning to ensure they use it

What is Skara Brae and
why is it Im;loni?

Explain what a How is soil formed?

metamorphic rock is and apply it. Three questions are

S | Dased on past learning/ topics, two
guestions are based on previous

Q SIS 0 e learning in the current topic and one
Name three features of a ive one example of an guestion is based on learning in the
Stone Age house igneous rock
: Can you think of 3 words to previous lesson.

describe Henry Moore’s

artwork?




Whittington Internal Review of the Curriculum

Monday 18% March 2019 “ Reviews of the Curriculum

by Rt We plan and lead curriculum reviews.

These involve speaking to pupils, looking

at books and planning and observing

lessons. These help to ensure that are
intent for curriculum is actually being

RO

. bt gl ot ki ol s e implemented in classroom and that

® Eeabate how mest abie sugis are halisged scrns the soe come wtivcts

Format of the neview

A part of this seview, we woud i to

children are receiving the education we
Sminohrisieentiom o intend for them to receive.

o Goyon g horw i rasal
o Asu s quidity of el o hessent (1 non <o Wiioss

Our Curriculum is under continual review
Tow Tocn Tormat o . .
B el and is changed and adapted to remain

e of the nen-core subects|
subsjects

1o tring books

s v o relevant.

o Enpymnt of Mo

TG IoR | Vear 7%
Mok ind

o Enjymant of sons
ENoytuncel Ml

o Progresion wedent i ocks
o Levd of chalenge

i B Veur 78 Tt Vo, Tecmig o

prosieg Teur S

o Enjoymnt of wison
o Progresiion wedert i tocks

CURRICULUM

Successful Curriculum with Continual Review

We have worked together to create a curriculum that is right for our children,
our teachers and our community. Our curriculum will be under constant review
and will be adapted and developed if changes are needed to benefit
teaching and learning.

|||||g

Music

Religious Education

Personal, Social and Emotional




SPRING L
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‘{  MUSICAL EVENING

- —_—

On Thursday 17th March, parents were entertained by over 80 I
',‘ i

talented pupils. This was an opportunity for pupils who have

instrumental lessons and for members of our school choir to

show what they have been learning so far.

We had soloists, duets, small groups, large groups

and even our very own orchestra! The trickiest part

4 of the evening was finding space for everyone to

= play!

It was clearly evident that the pupils enjoyed

performing and for some of them it was their very first

time playing in front of a live audience!

This evening was also a great practice run for the school

choir as on the 19th May they will be performing

Well done to everyone involved!

/\_/
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SPECIAL EDUCATIOMAL MEEDS — Spotlight on Dyspraxia f Developmental Coordination Disorder (DCD)

It is a commaon, lifelong disorder affecting fine or gross motor co-ordination in children and adults. Children
may presant with difficulties in self-care, writing, riding a bike and other daily activities. They may appear to move
Clumsily. A diagnosis is made when there are significant motor difficulties that are not due to a visual impairment or
neurological disorder. DCD frequently coexists with other conditions such as ADHD (attention deficit hyperactive
disorder), dyslexia and some language disorders. The condition affects 5% of the population (the majority are boys)
and this equates to at least one child in every classroom.

Difficulties

Strategies to support

Poor co-ordination, poor posture,
Appears much more restless than their
peers, will often squirm and not sit
properly on their chair

Ensure your child is seated so they can place their feet flat on
the floor. Try raised or sloped desks or a wobble cushion on
their seat, and a foot rest if necessary.

Lateral confusion [writes with left hand,
kicks & football with right foot)
Handwriting and drawing {(has difficulty
writing fluently —unakble to hold a pen or
pencil properly, letter reversals, confused
starting points, irregular size)

Struggles using tools and equipment e.g.
sCissors, rulers

Engage your child in different activities to develop fine motor skills:
One-handed tasks such as jigsaws, picking up pegs, finger painting
Two-handed tasks such as using scissors, craft, threading.

Try pens and crayons with thicker barrels, different 0

pencil grips, raised rulers or modified scissors. i Y

Learn to touch type (BEC Dance Mat or Purgle Mash)
Handwriting practice — mneeds to be Iittle and often

Physical play, PE, and school sports,
especially in playing team games,
including ball skills.

i

]

Help the child to position themselves properly before starting an activity
by placing their feet and hands correctly.

Give clear instructions one at a time, allowing the child time to organise
their body into the right position before the next instruction is given.
Uze 3 variety of equipment to help the child throw and catch such as
balloons, bean bags and large balls, before moving onto tennis ball size.
Use larger bats and get the child to bat a balloon first or use their hand.
Allow a child to continue to focus on skill development, rather than team
EdImes.

Self-care e g. dressing, tying shoe laces,
putting clothes on the right way around.
Eating and drinking iz messy

Lay out the child's clothing in order it is to be put on. Have
Velcro instead of laces or buttons on their clothing. Wear
elasticated waists and aveid tight fitting clothes. Use easy grip
cutlery and drink through a flexible straw. When eating, ensure
they are sitting with feet flat (foot stool) at a table.

O

W

FPoor planning, [

organisation and Tﬁ 'ﬁ E

sequencing skills b | | it || ey

Usze personal visual timetables and checklists. Break down tasks into
smaller chunks. Ensure that your child knows what they are working
towards and what the end goal looks like e g. the different components
in learning to bat in a game of rounders.

MMemory - cannot
hold instructions [ o B
Fatigue

Feduce the written demands, use of verbal or visual cues.

‘Little and often’ is best for learning e.g. five minutes handwriting
practice every day rather than one long session per week

Allow extra time to process instructions and reguests. Do not under
gstimate how exhausting having dyspraxia is.

Social difficulties e_g. difficulty in groups,
especially maintaining friendships.
Emotional difficulties e.g. low self-
ESTEEM.

Explicitly teach and praise play skills, turn taking, and negotiating.
Encourage socially appropriate opportunities for movement.

Ensure the child gets to experience activities they enjoy and excel in and
ensure they have time to rest and relax.

¥ou can find more information for parents at https://dyspraxiafoundation.org.uk

Support handwriting https://nha-handwriting.org.uk

If you have concerns about your child’s coordination, speak with the class teacher, or you can make an
appointment with Ann Boucke, our Special Educational Needs Co-ordinator.




K2M Music Lessons for Year 3

The Year 3s enjoy taking part in their weekly
K2M (The Key to Music) lesson. Following on
from a very successful first term of learning,
the children are really getting to grips with

their instruments- violins, violas and cellos.

The first term was spent learning how to
look after and care for the instruments,
learning about the different sounds they can
make, both plucking and bowing. They learnt
to play simple songs and accompaniments
and recorded a short performance which
they shared T 1
oy with other
classes.

This term they have been continuing to
develop their bowing skills, focusing on
the different note lengths and looking at
how music is written down in notation. In
addition, the children have started using
their left-hand fingers to make more new
notes. They have also been exploring some different sound effects on
their instruments and learning the Italian words which go with them.
They have enjoyed listening to music from around the world which uses
these sound effects to help paint a musical picture for example, ‘Sort
Ride in a Fast Machine’ by John
Adams. On the last week of
this term, the children will get
to perform in front of an
audience as their parents have
been invited to come and watch
b them perform along with the
year 4s.

Mrs Hemmings




Nursery - What have we learnt? ~ Our Bug @u@stﬁ@n '-'5!
WhyliShitisolcold?) eRee \

Last term, our big question was 'Why is it
so Cold?' During the topic we looked at the
seasons with a focus on what
happens during winter. The
children looked at seasons

around the world and how other counties have summer when

we have winter. We explored the equator and
_identified the countries next fo it that

. are warmer. We read the book Brave and

. the Fox and considered key equipment to

survive in cold regions. We

thoroughly enjoyed learning all about i
different types of penguins, where '
they live, how they keep warm
through huddling together and how the Emperor
Penguin chicks hatch and survive in the Antarctic.
We discovered different animals that live in the
cold and their habitats. We found out that Arctic
Foxes have the warmest fur, and through the
story Poles Apart, we learnt that polar bears and
penguins do not live fogether. We were fortunate
enough to receive first hand photos, videos and ‘f
updates from a resident scientist in Antarctica. We also Iear'n‘r about
what is happening to our ice caps and considered how
g we can help our planet through making |
greener choices. Finally, we ended our topic |
exploring and participating in different
events of the Beijing winter Olympics.
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https://toogoodtogo.co.uk/en-gb

Too Good To Go — Magic Bags

An app that gives information about local shops
and restaurants with unsold food on sale at
£4 per Magic Bag (normally retail at £12 min)

Save before it's too late See all >

Directions
Download the
Too Good To app

Vegetarii
Collect today: 21:00 - 21:30 Collect tor

Enter the code that is emailed ~ °* ™ ! L
Collect for dinner see all >
. . fm;ha,;;e
Enter details and location o -
This will show participating Zzﬁe:mda;z:?:;y_m

943 82km £2.29 937 97

businesses.

March 2022
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Reading in Year 5/6

Books to support our curriculum

This term in Year5/6 we have immersed ourselves in the
book Viking Boy by Tony Bradman. It has supported our
topic on the Vikings brilliantly. Each week we read
several chapters, always leaving disappointed children
who were desperate to found out more about the
adventure of Gunnar and his master, Rurik. Each week we
developed the children's comprehension skills by turning
them into reading detectives to find answers to
questions. The children also used the book to inspire
their writing and wrote some brilliant newspaper
reports, wanted posters and diary entries.

TONY BRADMAN

During the last 3 weeks of term we used the
beautiful picture book, ‘Rain before Rainbows’ to
inspire our English and Art work. We used the heart-
warming text to write descriptively and persuasively.
The book's illustrator, David Litchfield, was also
used as our focus artist and the children did some
wonderful pastel artwork recreating one of the



Art at Whittington

This year we have a focus on ensuring our Art
Curriculum is the best it can be to ensure our
children learn about a range of artists, artist
styles and techniques whilst improving their own
skills year on year.

Following an Inset day in February we have
 implemented a new “Five Steps" programme to teach
Art to our children. These steps ensure the children
can immerse themselves in a particular style of art

i and have the opportunity to learn, explore and plan a
flmshed piece of their own art. All these steps are key to developing key
artistic skills, critical thinking, building resilience and self-confidence.

Our training consisted of teachers experiencing the Five step approach
themselves and the importance of using sketchbooks to gather their ideas
and plan their work- just like the children will. Armed with their own
sketchbooks staff worked through an Art topic that Years 344 will be
learning about this summer- Art Deco. Our design brief was to create a
wallpaper or fabric with at least 4 printed motifs and two colours. The
staff enjoyed completing their tasks and as a bonus had a relaxing and
calm start to the Half term break!

We are using this five-step
approach with all our children.

i Reception & Nursery have also

% been taught in this way and have
produced some wonderful work
on Monet's Waterlilies. We have
even entered the Royal
Academy's Summer show with our large class Waterlily painting.

We look forward to sharing all the wonderful art work we produce with
you. Karen Richardson



RED Red Nose Day 2022

N@SE
DA Well done to everyone at

Whittington Primary School who
came dressed in red or donated to Comic Relief.

This year, more than ever, it was important to
have fun and raise money to support people in
need. Through school we were able to raise a
fabulous £344. The money will go toward helping
people live free from poverty, violence and
discrimination. This includes funding organisations
that are supporting
people right now in
Ukraine, and those
attempting to cross the
border.

Classes took part in lots
of quizzes and games
throughout the day,
having lots of fun whilst doing it for a good cause.
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Name: My B

What is your favourite football team? Acton villa

What are your favourite sports? arate and American
Football

What inspired you to be a Sports Coach? My passion for
sports and wanting to help children

Why do you like Whittington? The childven arve great and
the open spaces are great for teaching PE

Name: My Tagtor

What is your favourite football team? Blrmingham
Ccity

What are your favourite sports? rootball

Sportsactive

What inspired you to be a Sports Coach? My love for

spov‘cs

Why do you like Whittington? mefinitely the
children!

By Jack, Jake, Ophelia and Holly (Sports Council)



Early Years Easter Performance

Reception and Nursery are busying themselves learning all about
spring, ready for their Easter show. The Easter show is very special
to us in Early Years as it is often the first time the children have
had a chance to perform on stage in front of others and
demonstrate their excellent acting skills.

In preparation we have been learning spring theme songs to the
famuhar* ‘rune of nursery rhymes, practicing our lines and working on
B b . our choreography. In our play we have a variety
. of exciting characters within the show including
m= hopping bunnies, wibbly wobbly lambs, fluffy

3 chicks, dancing plants, a sunshine and hot cross
| buns ready to be bought fresh from the shop.
We also have ladies with their beautiful Easter
bonnets and summer dresses parading in the warm spring sunshine.
Of course, we have Easter Bunnies tool!

We have our dress rehearsal in front of the school on Thursday 7™
and we are very excited to see all the wonderful costumes that
parents have been busy
creating. We can't wait for
everyone to see it and we are
very proud of all the children’s
hard workl

Mrs Loundes




_ DO In Spring 1 our learning curriculum in Year 3 and 4 has focused on

CURRICULUM the big question:

How extreme can our Earth be?
What would you find underground? We began our topic by making model
volcanoes. They erupted, to the children's delight, due to a chemical reaction

between the vinegar, washing up liquid and bicarbonate of soda. We then
looked below the Earth’s crust and found out what our amazing planet was
made of. How are volcanoes formed? We learned about tectonic plates and
how volcanoes were formed over thousands of years. The children were able to i

explain how and why a volcano erupts.

Could you live on a volcano? Next, we developed our mapping skills by identifying
the countries that had active volcanoes and were surprised to find out that there are
extinct volcanoes in the UK. We thought it might be too dangerous to live on a

volcano because of the poisonous ash clouds and deadly lava flows, but we
discovered that there were many benefits such as fertile land, hot springs, geothermal
energy and increased tourism.
What makes the earth move? We learned why earthquakes occur and found out about the
‘Ring of Fire’. We began to appreciate how lucky we were not to live on land prone to
earthquakes and the devastation they cause. Where do earthquakes happen? The dreadful
news about the tsunami in Tonga led us to finding out more about tsunamis and we
discovered they are caused by earthquakes under the ocean. We made a model tsunami to
help us understand the enormity of the waves. In art, we looked at the work of pop artist,

' Andy Warhol, and emulated his silk printing design of an erupting volcano. We

scored a volcano into a polystyrene tile, and used poster paints to make a print. The

f grand finale of this fascinating topic was using mechanisms of levers and linkages to
: ﬂ demonstrate how planet Earth moves in extreme ways. The children designed and
N built working mechanisms that showed tectonic plates, earthquakes, |
. erupting volcanoes, and tsunamis.

In English, we have read, ‘Escape from Pompeii’ which re-tells the story of

the eruption of Mount Vesuvius in AD79, through the experience of a young

Roman boy called Tranio. Through this book we have developed our
inference skills by focusing on the characters’ feelings, and how these change throughout
the story. We have also improved our vocabulary through descriptive writing,

choosing the most effective adjectives and the most powerful verbs. Our
'BWCA writing was a newspaper report on the eruption and devastation of
Pompeii and the children were very proud of their final pieces. In the final two
weeks we have written poetry in many different forms, including shape poems
about volcanoes and kennings about ourselves.



‘Tea with Me’

Within school, it is really

bportant that we find the

time to Listen to the children

anol “Tea with Me’ enables me

to create a supportive and
welcomiing space where pupils are
chawmploned and empowered to speak
thelr mind and volce thelr opinions about their education.

‘Tea with Me’ takes place on a Friday afternoon. Bach week a group
of children are chosen to come and shave a cup of tea (or a hot
chocolate) and a biscult with we. we discuss a range of school
tssues tncluding behaviour, teaching and learning, after school
clubs, uniform and subject specific discussions. The children are
very open and honest and share
thelr thoughts and oplnions
freely. This glves me a
greater understanding
of school Life from
thelr perspective
which thew feeds
into discussions at

MALS
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}AY
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our Senlor
Leadership meetings
on school ’merovemewt,

Mrs Leeson



What have we been learning in Early Years?

Our small question this term was ‘What is
Growing?' To start off our topic we went on a
walk to look for signs of spring; we saw
daffodils, crocuses, snowdrops, rhubarb and
blossom. Whilst at the pond, each class
discovered a mysterious blue creature lurking
by the rocks! The children in Early Years
decided that the blue creatures looked lonely,

so decided to take them back to their 4 C% :
classrooms, where they created homes for them. The children fed them sweets
and cake, but after reading more of the story we discovered that the blue
dragon like creature was a Bog Baby. He did not belong
inside and he certainly did not eat cakes or sweets.
One morning, reception and nursery realised that the
creatures had gone missing! Overnight all the Bog
Babies got together before returning back where they
belonged, in the pond. Mrs Richardson popped up to
the pond later that week to discover that the Bog
Babies had found a lot more friends. They then all
disappeared. Just like in the story, we learnt that
sometimes we have to let things go even if we love
them.

During our visits to the pond, we did some pond dipping, wher'e we were lucky
enough to discover lots of frogspawn. The
children thoroughly enjoyed investigating the
frogspawn and looking at the other insects that
lived in the pond. Over the weeks we kept an eye
on the frogspawn looking out for any changes.
The frogspawn has just started to change into
tadpoles, which has excited the children. This
helped the children learn about the life cycle of
frogs.




We have also learnt all about the Artist Claude !‘\m

Monet, and explored his Japanese Bridge and
water lily paintings. We carefully analysed his
work and considered the colours that he used.
Ducklings thought about the shape of the bridge
and created their own bridge using masking tape.
After they experimented with colour mixing to
create secondary colours and different shades of
green, they used sponges and paint brushes to apply the paint to the paper. We
created our own gallery, just like Monet, to
showcase our magnificent and unique recreations
of Monet's Japanese bridge. Reception have
started their brand-new sketch books where they
have produced close up drawings of waterlilies.
They also worked outdoors to create their very
own Monet inspired masterpieces. We have
enjoyed doing observational drawings and
paintings of flowers.

Ducking's Cloude
Monet paintings

ot pai

Reception found a HUGE egg in the garden, which made them think ‘What could
be inside?’ We have learnt about mammals, oviparous animals and baby animals’
names. Our recent question was 'Do plants have babies?' We have explored
different seeds, which has allowed us to think about plant reproduction.

To celebrate Shrove Tuesday, we discussed why it was a tradition, read the
story Mr Wolf's pancakes, made our own pancakes and had pancake races in the
hall, which was great fun! The children will also be learning about what Easter is

and why we celebrate it. We are finishing of f the term with our spectacular
Easter egg-stravaganza performancel!




Meet the School Council....

The school has an active School Council which
has representatives from Years 1-6. They meet
regularly to discuss issues thatconcern the
children such as playtimes, healthy eating,
learning and the curriculum.

Each class has its own class council which feeds
its views to the representatives whoin turn feed
back to the council.

KEY STAGE 1 REPRESENTATIVES

Recently the School Council has been
working with the school cook to
revamp the school lunch menu -
everyone had lots of ideas!

The School Council also works hard to
raise money for a variety of different
charitiesincluding Comic Relief,
Children in Need, Marie Curie,
Macmillan and St Giles Hospice.

KEY STAGE 2 REPRESENTATIVES

Coming soon..

=  Asa school we want to show our supportfor
the familiesin Ukraine. Therefore we are going
to be sending home Smarties tubes for pupils
to enjoy and then to fill up with either 20p’s or
£1's. This will then be collected and counted
with help from the PTA.

= Pupilsare going to be asked to create adesign N

<
&\

for alubilee Commentative Mug. The School
Council will then be the judges and choose one

KS1 design and one KS2 design for all the
children in school to receive.
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Bahies and children can
choke on small items. .keep
small items out of reach

Choking /\

TonTips

» Never prop feed your
baby, they won't be
able to push the
bottle away.

*  Keep small items out

of reach.

Cut food to make it

safer, slice things like

Stoke=on-Tremt

=
T
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]
o
I
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Choking risk by age

Babies can easily _ grapes into long thin
choke when drinking ~ 1oddlers are still strips.
or on small objects. learning to chew, - Encourage your child
They often puts swallow and breathe, to sit still and
things in their mouth  theY can easily choke concenirate when
to explore. when distracted. eating.

Sweets, mini eggs, +  Toys for children under
Young children (3-7)  B/@Pes, sausage can 3 years old are
have usually grown easily block the designed without
out of putting things  2""2Y- They still put small parts, keep older
in their mouths, things in their mouth children’s toys away
however food canstill O €ven their ears or from your toddler.
be a risk. il

Good mealtime habits like sitting at the
table help to keep children of all ages safe



ANYTHING CAN BLOCK
YOUR CHILD'S AIRWAY!

Rounded foods, and anything difficult to chew or swallow.
‘BABIES CAN EVEN CHOKE ON MILK.'

WHAT CAN WE DO?

Give your children foods in small amounts

Cut grapes and cherries etc into quacterss
Grate fruit and vegetables

Cook until soft rather than raw pieces

Do not prop or leave babies alone with a bottie

Teach older children not to give small toys
to younger children

What to do if a child is choking What to do if a baby is choking

1. Slap it out

1. Cough it out
W Lay the baby face down along your thigh and

B Encourage the child to keep coughing sippoet thaw hiead
Ul i

2. Slap it out ® Give 5 back blows between their shoulder
B Give S sharp back blows between blades
the shoulder blades W Turn them over and check their mouth each
time

8 Check their mouth each time
2. Squeeze it out

& Using two fingers, give 5 sharp chest thrusts
® Check the mouth each time

3. Squeeze it out
W Give 5 abdominal thrusts

B Check their mouth each time

4. Call 999/112 for emergency heip

B Repeat steps 2 and 3 until help
arrives

3. Call 999/N12 for emergency help
W Take the baby with you to call
B Repeat the steps 1and 2 until help arrives

>
©
=
N
o
N
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516 Visitors

This term Years 5/6 have had the pleasure of some great visitors ...
Viking Day!

Back in January, Year 5/6 had a great start to their Viking topic
when a ‘Mystery Historic Visitor’ joined us!

All of the children took part in 3 number of workshops which
allowed them to be immersed into Viking history. They were
taught how to defend against an attack, using their shields to

create a defensive shield wall and even reenacted a Viking
battle!

As well as this, the children were challenged with the task of
creating some Viking jewellery. Although this activity took
patience and perseverance, the children did a great job! It was

a super way of starting our topic, engaging the children and

giving them knowledge they could build on as we

continued through the term!

Buddnist Wonks
We also welcomed two local Buddhist monksinto school, who
talked to the children about their religion. They explained the
mantras of Buddhism, captivated the children with their stories
and gifted themfriendship bracelets which they tied on afriend

whilst reciting a beautiful chant. To finish the session, they led the
childrenin a peaceful meditation.




MKC Heroes
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Together as One

Together as One

Kids Clulb)

The children from the military families
got together at the end of March to catch
up and complete an Easter planting
activity. They were all given a pot to
decorate; there were some wonderful
designs ranging from flowers, rainbows
and even some elaborate Easter bunnies!
Once decorated, the children filled the
pots with compost- many were amazed to
see the compact compost discs expand
when watered. The children made a hole in
their soil ready for their pansy to go in.
Each pot was then completed with a
colourful egg decoration. All the children

_ seemed to like the activity and enjoyed
" getting together with other service pupils.
It was lovely seeing the older children
helping out with the children in nursery
and reception.

I hope they bloom all through Spring.
Happy Easter!
Mrs. Metcalfe




The Learning Challenge

CURRICULUM In Spring 2 our learning curriculum in Year 3 and 4 has focused on the big

question:

What are sparks and waves and why do we need them?

A musical bonanza! We began our topic with a musical bonanza. Children explored
_ different musical instruments and watched Mrs Jakeman perform a live concert! Why is
Sophie’s night so silent? (How sounds are made) Then they found out how sounds are
made. This involved identifying sound sources and making associations with
vibration. How do sound waves reach the BFG’s big ears? We discovered that
vibrations from sound travel through a medium to the ear, by exploring how high
and low sounds are created. We also looked at the different parts of an ear. How
do the sounds the BFG can hear differ? We then found the patterns between the

pitch of a sound and features of the object that produced it, by exploring and creating
musical instruments, and explaining how they change. Do the giants sound different if they are

further away?

The children recognised that sounds got fainter as the distance from the sound

source increases. They made string telephones. How did Sophie’s bedclothes
smother the sound? The children investigated the best material for absorbing
sound. Does the BFG use electricity in his home? The children started to learn
about electricity. They identified common appliances that run on electricity,
identified the different types of electricity and learned how to stay safe when
using electricity. How could you light up the BFG’s cave? The children
constructed a simple series electrical circuit, identifying and naming its basic parts, including cells,
wires, bulbs, switches and buzzers. They also identified whether or not a lamp would light in a simple
series circuit. How can we keep the BFG safe from sparks? The children recognised some common
conductors and insulators. What does the BFG need to know about switches? The children
recognised that a switch opens and closes a circuit and associated this with whether or not a lamp
lights in a simple series circuit by creating circuits which contained a switch. How can we use sparks
and waves to scare the giants and save the children? The children designed a contraption that
would scare a giant and then made a working model of it (containing an electrical circuit that creates
a sound using buzzers).

el | English, we have read, ‘The BFG’ by Roald Dahl. Through this book we

choosing the most effective adjectives in
expanded noun phrases, adverbial
phrases, similes and powerful verbs. In
BWCA writing was a fantasy adventure and the children created

some incredible stories and dream sequences.



We had o fantastic day on World Book Day at Whittington! Mavy
of ouwr childvew joined inthe funv and came into- school dressed as
their fovourite book chawacter - they all looked amazing!

Duwring the morning the teachers swapped classes and read av
story to-ov different class, the childven loved seeing av new or

There were av range of World Book Day activities that took place
dwring the doy such as, book dlustrator webinars, virtual meet
the author sessions, quigges and designing of new book covers-
plus many move...

World Book Day vouchers were handed out to-the childven, I kinow
that loty of yow sowed them for our Scholastic Book Fair. A big
thank yow to-those of yow who- caume to- owr book faiv, thanks to-
your support we now hawve nearly £700 to-spend on wonderful

books for owr classrooms.

Keep avlook out for new
books awriving inv your classroom!




The Learning Challenge

CURRICULUM

Year 5/6
Who were the ViKings?

This term the learning in Year 5/6 started by
asking the children to draw and write what they
imagined a Viking to be like— we were met
with 90 fierce looking men wearing helmets
with horns. Over the following weeks the
children have learnt that this stereotypical

image was not actually a true reflection of Viking life.

In the first week we learnt about where the Vikings came from and
found out why they moved from their Scandinavian home. It was fascinating
to learn that the inheritance laws at the time meant that only the first-born son could stay
on the family land. We then looked at the Viking raids—focussing on the one on the Holy Isle
of Lindisfarne, which is just off the north coast of England. The children wrote some
fantastic diary entries from the perspective of the monks on the island,
who had initially gone to welcome the raiders. After that we looked at
Viking longboats, which were extremely simple in design but
highly effective at sea travel. We learnt many facts about
how they were used including how the sail doubled up as
a tent at night. Did you know that the Norse sailors used
sleeping bags? However, theirs were slightly different to the
ones we have now as theirs were made from seal skin! The
following week we focussed on Design Technology and the children had a great time
investigating and then making a working mechanism using CAMs. The children completed
their mechanisms with a Viking longboat design. After the half term break the children
learnt all about the beliefs of the Vikings. They studied the Yggdrasil tree and looked at the 9
worlds that surrounded it. They were fascinated to find out about Asgard and about only the
most respected and honoured Vikings would get to go to Valhalla and dine with the Gods.
During this week we saw some fabulous artwork as the children drew their own
Yggdrasil tree and the worlds surrounding it. In the final week the children
4 — completed their own research about the many Norse Gods and
=S e wrote some fabulous non-chronological reports. Throughout our
Viking topic the children have also worked hard in their Dance PE
unit— using the 4 Ps (plan, practise, polish and perform) to

\/ choreograph some fabulous movements based on Viking raids—

they especially loved the fighting elements!




Year 1 and 2 books to support our curriculum

Over the last term we have read a selection of fantastic books to support our
topics ‘How have times changed?’ and ‘Where in the world?’.

oU Wou]dn’t

Want ts Be 3

Firstly, we looked at the non-fiction book, ‘You wouldn’t want
to be a Victorian schoolchild’. The children wrote a diary as if
they were a school child during the Victorian times.

Next, we discovered how toys have changed and visited a Toy

Museum. The children then read ‘Lost in the Toy Museum’ and

created lost toy posters. Then they wrote their own version of
the story.

Finally, we read ‘Traction Man'. The children then wrote their
own recount describing the adventures he had in our school.

This picture book is hard 10 baat.* 1o fm
(33315351 ° s ae

AAARARARIAARARAAAR. "" § :: ] To kickstart our ‘Where in the world?’ topic we read The Queen’s

THE QUEEN'S HAT Hat where her hat is blown away and travels all over London. The

RIAIAARIAIAAAEARA children wrote their own version of the story.
i g

Next, we read the non-fiction book ‘Here We Are’. It is a
wonderful book which explains everything there is on Earth.
The children wrote a letter to Earth.

Finally, we explored the world’s various seas and oceans in ‘Meet
the Oceans’. The children wrote their own fact file about an
underwater creature and then wrote a sea adventure.




Computing this term

at Whittington

This term in computing at Whittington has been exciting! Throughout
the school, classes have been learning new skills, researching
information and creating their own masterpieces. Here are a few to
examples to showcase our superb work this term!

In KS1, we have been

creating animated stories. We
have written our own story,
drawn pictures, added
animations and sounds! We
presented these to our
classmates and really enjoyed
reading each other's stories.

In KS2, years 3/4 have been 1-Home Row Keys
learning how to touchtype Elﬂl EIEI w8 c| I
using the software '2Type'. T SR . _@.?..i.
They have been timing ttom o K. w:.
themselves, learning the OO
correct position of their Eﬂl EIEII ooa Hore o ke
hands and playing games with =
one another to improve their e
speed and accuracy. Years 5/6 have been creating
-~ their own databases using the
N R software "2Investigate’. The
E j — children have been answering
ﬁ ﬁ Z questions to collect data and
(@] [ | = | | then presenting this data in
Ex i.- pie and bar chart. Finally,
il LA T " __ | they analysed their charts to
Fu s e seeyif an;of their results

showed a pattern.




Key Stage 1- Reading at Home

:;,- .--H--"_"\ Along with reading and sharing the library book and reading book sent home each
SRS

week, we've found some great resources you might wish to access at home to help
on the

your child on their reading journey.

| oo T wir e
,@mﬂ‘ﬂ@ . Love Reading 4 Kids- this is a great website showcasing some brilliant books to

buy. If you put in our school name we receive money towards books to buy at school:

nf www.lovereading4kids. co. uk

Read Write Inc. We currently use the Read Write Inc resources at school during our phonics sessions.
There's lots of information on this website if you scan the QR code on the left with
your mobile phone. There are videos to support parents with phonics at home
(because it is a bit of a minefield!) plus there's some great print out sheets to

practise reading and writing the set 2 and set 3 sounds we learn in schoal.

Bt 1 Speed Ssunds practice:

Oxford Owl Reading At Home- This website is free to join,

and allows you to read baoks online as well as on ipads/tablets.

Visit www.oxfordowl.co.uk and click ‘join us’ in the top corner. Fill in =

Bared Sauady pracbae el

your email and set up a password, and you'll have access to over 250

Eyad Wte . Faanin
BV R O AT

free ebooks, similar to those we have in school. el ek iatelog 2

S 2 gt e

Just click the 'find a book’ tab at the top of the page, and search by the age of your child. You'll be able
to read all the books with an orange ‘e’ in the corner of them. The website is also packed with tips for

PCI.FEI'I.ES.

EACL YO RY
SNSTEE o
%‘Eﬂ@ w

This is a great resource for children learning sounds right up to reading sentences. The computer version

Teach your Monster te Read .
. &3

is free, but you can get the paid version on your tablet and ipad as well The game takes children on a
magical journey, meeting colourful characters along the way and collecting rewards. As they progress,

they rehearse a range of essential reading skills; matching letters to sounds, blending, segmenting, tricky

words and reading full sentences. The website is www teachyourmonstertoread com
Reading Eqgs

This is a paid for website but a few parents have enjoyed using this website to support reading at home.

You can do a 30 day free trial and see how you get on! https://readingeggs.co.uk/



Eco Schools

During the Spring term the Eco team have completed an Environmental review to see
which Eco Projects are of importance to us. There are ten Eco Schools topics in total.
These are Biodiversity, Energy, Global Citizenship, Healthy Living, Litter, Marine,
School Grounds, Transport, Waste & Water. We have chosen three to work towards
our Green Eco School award.

The children were keen to clear litter around the school
grounds so we have signed up to the Great British Spring
Clean. You can also help as individuals and do your bit to
“clean up" by signing up at
https://www.keepbritaintidy.org/get-involved/support-our-
campaighs/great-british-spring-clean

Join the Great British Spring Clean
25th March - 10th April 2022

Through the topics of

School grounds and Biodiversity the KS1 Eco team
planted spring flowers in the sensory garden as part
of our "Rainbow Garden”. This colourful flower bed
will attract lots of bees and butterflies and gives a
focal point for our senses of sight, smell and touch.
The KS2 team planted more sapling trees to help
clean our air and add to our biodiversity. Early Years
children have been helping to use cropped willow
whips to weave fences to make the sensory garden
into a special, mindful space for anyone to go and explore or just sit quietly and enjoy
the nature around us. The Eco Team are looking forward to making some too!

Early Years children have been looking at Global Perspective by learning about climate
change through our Polar topic -Why are the ice
caps melting? They have made posters to tell
people to not drop litter, save water and energy
and to keep the oceans clean.

The Eco team also found out that the school uses
some "Green Energy" from our solar panels and
Biomass boiler which has saved 20 tonnes of CO2
gases from going into our ozone. That's the same
as 20 hot air balloons!

Don't forget we can all do our bit to look after
our planet- what can you do at home? Send in some photographs of your Eco “good
deeds” and we will add them to our school Eco Board.

Karen Richardson & the Eco Team


https://www.keepbritaintidy.org/get-involved/support-our-campaigns/great-british-spring-clean
https://www.keepbritaintidy.org/get-involved/support-our-campaigns/great-british-spring-clean

Key Texts in Barly Years

In Early Years at Whittington Primary School high quality texts are at the heart of our
curriculum. We instil a love of literature through embedding key texts throughout our
planning and provision. Each week we focus on a main book, which often feeds our

activities and continuous provision. Some examples of focus books we have used so far
=771 this year include: Bog Baby, Owl Babies, Brave and the Fox,

= We're Going on a Bear Hunt and Mixed. Using key texts develops
the children's ability to understand words, encourages them to
develop their imagination and creativity, enhances speech and
vocabulary, improves concentration and introduces children to

new concepts and the world around them.

When we read the story Bog Baby, the children were completely
entranced when the tfwo small sisters went fishing to the magic
pond and found something much better than a frog or a newt; they
found a Bog Baby. Small and blue with wings like a dragon, the girls

decided to make him their secret. The children in Early Years were
amazed, as this Bog Baby was just like a creature we found in our pond. We had so many

questions: What is it? Where has it come from? How can we take care of it? This
magical story encouraged the children to become critical thinkers, carers,
investigators, nurturers, detectives, readers, story tellers, writers and scientists. This

story also allowed the children to understand the world, as they learnt about other
reatures that live in the pond. We took great care of our Bog Baby,

but he got sick and one day he went missing. The children wrote
descriptions of Bog Baby, designed their own Py 2 4
and wrote him letters asking him where he had
gone. We thought he may have gone back to
o the pond. When we went to check, we were
delighted to see that he had been reunited with his family.

Although we loved our Bog Baby, the children realised that the
classroom was not his natural habitat. We went back inside and flmshed off ‘rhe book.

Just like in the story, we learnt that sometimes we have to let things go even if we love
them.

The children have also immersed themselves into traditional tales, such as: The
Gingerbread Man, The Three Little Pigs, Goldilocks and the ; _ .
Three Bears, Little Red Riding Hood, The Little Red Hen, The
Ugly Duckling and The Three Billy Goats Gruff. Reception and
nursery thoroughly enjoy acting out these stories within their
play and adapting events to create their own unique stories. As
a result of using key texts we have observed the children
becoming passionate storytellers and creative writers. High-
quality texts enrich our curriculum with endless opportunities
for children to develop holistically.




Bear Hunt Bear Foot Walk

The Gglngerbread Man

Our Very Own Uttle Red Riding
Story telling Hooot
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Tuesday 26 April

8pm PTA Meeting

Monday 2" May

G

BANK HOLIDAY

Tuesday 3" May

End of Key Stage 1 SATs begin

Wednesday 4t May

Y4 residential to Whitemoor Lakes

Monday 9" May

W7
End of Key Stage 2 SATs week .

Y6 Grammar and Punctuation test
Y6 Spelling test

Tuesday 10" May

Y6 Reading test

Wednesday 11" May

Y6 Mathematics - Arithmetic test (Paper 1)
Y6 Mathematics — Reasoning test (Paper 2)

Thursday 12t May Y6 Mathematics — Reasoning test (Paper 3)
2pm Parent Council Meeting

Thursday 19" May Young Voices event for choir children

Friday 20t May Y5 Bikeability

Monday 23 May

Celebrating the Queen’s Platinum Jubilee week

Thursday 26" May

3.15/3.25pm to 4.30pm Work sharing drop-in

Friday 27t May

BREAK UP FOR HALF TERM

Monday 6% June INSET day

Tuesday 7t" June Children return to school

Monday 13t June Y6 residential to Culmington Manor
Wednesday 22" June | Y5 Bushcraft residential

Sunday 26 June Summer Fayre

Tuesday 28 June Y6 secondary school induction Day 1
Wednesday 29" June | Y6 secondary school induction Day 2
Thursday 30" June Whole School Languages Day

2pm Parent Council Meeting

6.15pm Information evening for new Nursery parents (Sept 2022)
7.30pm Information evening for new Reception parents (Sept
2022)

Monday 4" July

Sports and Well-Being Week

Wednesday 6" July

Sports Day

Tuesday 12" July

Reports sent home to parents

Wednesday 13" July

Meet your new teacher morning
2pm Y6 Leavers Assembly for parents
6.30pm Y6 Leavers assembly and awards ceremony for parents

Thursday 14t July

Meet your new teacher morning
Summer disco

Monday 18t July

Y6 Bikeability

Tuesday 19" July

Y6 formal leavers lunch

Wednesday 20" July

BREAK UP FOR THE SUMMER




Term Dates 2021/2022

Autumn Term 2021

Inset day:
Wednesday 1 September
Term Starts:
Thursday 2 September
Inset day:
Friday 22 October
Half Term:
Monday 25 October — Friday 29 October
Term ends:
Friday 17 December
Holiday:
Monday 20 December — Monday 3 January

Spring Term 2022

Inset day:
Tuesday 4 January
Term Starts:
Wednesday 5 January
Inset day:
Friday 18 February
Half Term:
Monday 21 February — Friday 25 February
Term ends:
Friday 8 April
Holiday:
Monday 11 April — Friday 22 April
Easter Sunday:
Sunday 17 April

Summer Term 2022
Term starts:
Monday 25 April
May Day Bank Holiday:
Monday 2 May
Half Term:
Monday 30 May — Friday 3 June
Inset day:
Monday 6 June
Term ends:
Thursday 21 July
Holiday:
Friday 22 July — Friday 2 September




A snap shot...







