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AIMS

· To facilitate the access of all pupils to the National Curriculum/Early Learning Goals.

· To recognise their entitlement to a broad, balanced curriculum, appropriate to age, aptitude and ability, therefore creating opportunity for success for within the school community and make a successful transition to higher education giving a maximum degree of social and educational inclusion.

OBJECTIVES

· To establish equality of opportunity for all pupils.

· To recognise the rights, collective responsibilities and accountability of: parents and governors in partnership for furthering the development of the whole SEN policy.

· To establish a mechanism for early identification of pupils experiencing difficulties, regardless of the diversity of their needs.

· To maintain all pupils in a mainstream curriculum without discrimination or establishing of differences.

We should try to make sure that:

· Every child has access to a broad and balanced curriculum.

· Every child is, and feels, a valued member of the school community.

· Every child will achieve its full potential.

· Parents are fully involved in their children's education.

· Parents are consulted/involved at all stages. 

· The child should be involved in setting targets and have his/her own wishes and concerns taken into account.

We can achieve this by:

· Fostering a "whole school" approach, involving all staff, every area of the curriculum and the general organisation of the school.

· Providing staff with effective ways of meeting the specific needs of the children in our care.

· Increasing teacher skills in early identification and assessment of special needs.

· Promoting and developing effective teaching techniques and practical monitoring procedures for children already identified as having special educational needs.

· Emphasising the importance of high levels of teacher expectation in setting realistic goals for children, and examining the effects of self-fulfilling prophecies.

· Identifying and investigating those aspects of school life which are central to the promotion of positive relationships between adult and child, child and child and adult and adult [sometimes referred to as the "hidden curriculum"].

· Promoting effective and continuous means of monitoring, re-assessment and record-keeping, within and between schools.

· Promoting close, open, mutually beneficial relationships between home and school, parent and teacher.

· Promoting effective interaction between schools and other relevant agencies.

· Promoting awareness and effective use of available resources.

· A variety of organisational arrangements.

THE SEN CO-ORDINATOR - Mrs A Boucke 

· Is responsible for keeping and regularly updating a register of children from those who represent a cause for concern to the class teacher.  

· Liaises with outside agencies as appropriate, including: 

School nurse.

Physiotherapy

Occupational Therapy

Speech and Language Therapy

Autism Inclusion Team
Hearing & Visually impaired Service.

Educational Psychology Service

DMS Whittington

· Supports class teachers in determining the areas of concern and setting appropriate targets. 

· Helps staff to monitor the progress of children and ensure that appropriate records of children’s achievements are maintained.

· Meets with parents to discuss the various stages and help produce action support plans.

· Is responsible for acquiring suitable resources, ensuring that all staff is aware of these resources and their location.

· Supports teaching assistants.

· Arranges in house training for whole staff and professional development.

· Manages SEN provision with the support of the Head Teacher and Senior Leadership.

ARRANGEMENTS FOR CO-ORDINATING PROVISION:

School Monitoring System:

1.  When a child is identified by the class teacher as being of concern they are entered on the school Special Needs List (register).  Alongside this, a record is kept of:

i)  Parental meetings and comments.

ii)  Contact with any outside agencies such as: 

Speech Therapist, 

Learning/Hearing/Sight Impaired Service  

Psychologists visits.

iii) Any relevant details about the support plan - its focus, successes, changes and outcomes.

iv) What stage of identification the child is at.

v)  Relevant information about EHCP’s

vi) Dates for review.

2.  Regular (termly) updates of this register are carried out.  

ADMISSION POLICY

It is important that children who may have Special Educational Needs should be identified as soon as possible.  If there is concern about pre-school children, then school may become aware of this in a number of ways.  Often, formal concern will be notified to school by:

· Local pre-school establishments who may provide school with advance information on Special Needs and possible special requirements.

· Outside agencies (such as the School Nurse or Psychology Service) who also often notify school of children with special requirements.

When children start school at Whittington, parents are always asked to identify 'special concerns they may have about their child.  Information received is passed to the Special Needs Co-ordinator who will follow this up with parents as appropriate and then:

· inform the class teacher

· contact outside agencies

IDENTIFICATION AND ASSESSMENT OF PUPILS

Once children have started school, concerns may be raised by:

· The pupil.

· Parents/Carers.

· Class teacher or Teaching Assistant

· Internal assessment procedures

Lack of adequate progress may be indicated by:

· Little or no progress despite the use of targeted teaching approaches

· Working at significantly below age related expectations, particularly in literacy or numeracy.

· Presenting persistent emotional and/or behavioural difficulties, which have not be managed by behavioural strategies usually employed

· Sensory or physical problems that result in little progress despite the provision of appropriate aids or equipment.

· Poor communication or interaction.

Information is collected in order to provide:

· Differing perceptions of those involved with the child.

· Immediate educational concerns.

· A wider context of the pupils learning difficulties.

ROLE OF THE GOVERNING BODY 

Mrs. A Grant is the SEN link Governor

The school Governing Body has important statutory duties towards pupils with special educational needs.

· The Governors, working in partnership with the Head teacher, have responsibility for deciding the school’s general policy and approach to meet the needs of SEN pupils.

· Through the performance management process, Governors ensure that objectives for leadership and the school development plan include SEN.

· Through the school’s self-review procedures’ Governors monitor effectiveness of the school’s SEN policy and provision.

· All governors will have an up-to-date knowledge of the school’s SEN provision, but Governors will be designated to have specific roles for SEN.

THE HEAD TEACHER

The Head Teacher has responsibility for:

· Day to day management of all aspects of the school’s work including provision for pupils with SEN provision

· Informing the Governing body of any SEN matters where relevant

· Working closely with the SEN coordinator

TEACHING CHILDREN WITH SEN

By and large, all children work with their own year group within the classroom and are taught by their class teacher.  Teachers have responsibility for:   

· Supporting pupils in achieving targets identified in support plans and EHCPS

· Differentiating provision for groups of pupils as identified in school support strategies.

· Devising strategies and identifying appropriate methods of access to the curriculum

· Working with the pupil and providing further help on a daily basis.

· Planning and delivering individual programmes.
Teaching Assistants support the teaching of learning of individuals and groups of pupils throughout the school, particularly;

1. Supporting pupils in achieving targets identified in support plans or EHCPS

2. Differentiating provision for groups of pupils as identified in school support strategies.

Teaching assistants will be able to work effectively through inclusion in the planning and evaluation of individual and group programmes.

STAFF DEVELOPMENT

The school is committed to developing the expertise of all staff in SEN to enable them to meet the needs of pupils.

· SENCO support

· In-service training managed by the SENCO

· Performance management

Monitoring and Evaluating Provision

As part of their evaluation of school effectiveness the SENCO and other staff will monitor the effectiveness of the policy and procedures in meeting the needs of pupils with SEN. Success factors will include:

· Early identification of pupils with SEN

· Pupil views and opinions are taken into account

· The school and Parents/Carers work in a partnership

· Interventions and provision are regularly reviewed and evaluated via the ‘Assess, Plan, Do Review’ process and data collection.

· The school works in close co-operation with other agencies and fosters multiagency working

· Reports by Inspectors or others offering external moderation

· Review of School Improvement Plan

· Annual review for pupils with EHCPS

· Individual pupil’s attainment of the targets included in support plans

· Regular tests/assessment

· Achievement in standardised assessments (SATS,) for all pupils and identified SEN pupils in particular

· Provision for special needs pupils leaving the school.

· Number of SEN pupils receiving fixed and permanent exclusions.

PROVISION FOR PUPILS WITH SPECIAL EDUCATIONAL NEEDS

Graduated Response

Provision is ‘educational provision, which is additional to, or otherwise different from, the education provision made for other children of the same age.’  This may include:

· Additional regular individual or small group support;

· Access to specialist support from other agencies; provision of specialist or adapted equipment or learning materials.

This additional response will be provided through a graduated response, providing a level and type of support, which will enable the child to achieve adequate progress.  This provision will be identified and managed by the SENCO but will be planned and delivered by teaching and support staff.

Differentiated school support

Prior to identification as having SEN a pupil will have had access to a differentiated programme which may include:

· Targeted support by the class teacher within the classroom environment

· Access to intervention programmes 

· Additional home learning opportunities.

Where a child fails to make adequate progress despite this then the school will consider further intervention and identify the pupil as having special educational needs.

Planning and Reviewing

Provision for Individual Pupils

The strategies that will be employed for pupils identified as having SEN will be recorded in a Support Plan, reflecting provision that is additional to, or different from, normal differentiated provision. Contents of the plan will include:

· 3/4 short term targets for the child

· Teaching strategies to be used.

· additional provision to be put in place

· When the plan is to be evaluated and reviewed, with space for the outcomes of the targets.

We follow a graduated approach of Assess, Plan, Do, Review (See Appendix A)

The Support Plan will be communicated to all staff who support the child’s learning, as well as parents, the child and other professionals. Plans will be kept under review, but will be formally reviewed three times a year following consultation with the child, parents and staff. New targets will be identified with strategies for achieving them. 

Partnership with Parents

The school actively seeks to work with parents and values the contribution they make.

We aim to support parental partnership by: 

·  Ensuring positive attitudes towards Parents/Carers

·  Using effective communication.

·  Acknowledging the parents’ role as a partner in the education of their child.

· recording parental views as part of any Review procedure.

The parents of any pupil with either special educational needs or concerns regarding their child’s progress are welcome to telephone or visit the school to discuss their concerns with the appropriate member of staff.

Pupil’s Participation

The school acknowledges the pupil’s role as a partner in their own education, developing their participation in the decision-making process by:

· Listening to and valuing their views

· Involving pupils in Review Meetings to discuss progress and future provision.

· Involving pupils in discussions, where appropriate

· Record pupils’ views as part of any review procedure, where appropriate

Response to complaints

If a parent is concerned that effective provision to meet defined Special Educational Needs has not been made or that proper procedures have not been followed by school, they should:

Discuss their concern with the SENCo.

Discuss their concern with the Head teacher.

Discuss their concern with the Chairman of Governors (or nominated Governor).
APPENDIX A –
EXAMPLE ‘ASSESS, PLAN, DO, REVIEW for CHILD with EHCP
 (Please note that names are fictitious)

	Name: STEVEN TURNER
DOB:   17.01.2015

Class: Reception, Age: 4years 8 months   Class teacher: Karen Middleton

 Support: Mrs S Jones           DATE PLAN STARTED: January 2020

	What are the concerns? What assessments have been done?

Assess 

STEVEN has an EHCP and a diagnosis of ASD

STEVEN is continuing an assessment from Debbie Davis from the Enhanced AOT. She has completed 3 weeks of intensive observations (Nov/Dec) and sharing strategies with us at school. During our school inset day in January she spoke with Mrs Jones to share strategies and resources to prepare for this term.

This support will continue for a further 3 weeks. 

STEVEN will continue to have speech and language sessions with M. Mills (Small Talk) and Emma Fisher (NHS SALT) in school.



	What needs to be addressed? What do you want the pupil to achieve?

Plan

Communication & Interaction- STEVEN to be able to:

· Follow instructions using visual clues or directed simple instructions.

· STEVEN to communicate his needs whilst working at his station. (more/finished)
· STEVEN to express a choice of activity from a limited selection at his work station.

· Work alongside other children at a chosen activity whilst resources are being shared.

· Answer by words or gesture who/what/ where questions.

Cognition & Learning- STEVEN to be able to:

· Participate in small group phonic sessions for at least 5 minutes.

· Listen to stories with longer concentration

· Complete two “learning challenges” per week.

· To follow simple routines and requests from adults. (especially at transition times)

Sensory & Physical- STEVEN to be able to:

· Develop confidence going to the toilet during the afternoon sessions by embedding it into a routine.

· Develop more independence in feeding himself for longer & with a variety of his favourite foods. (V. Jones to keep a food diary of amounts and what he has eaten)

· Be more regulated in the afternoons
· Develop more control in his fine motor skills.

	What will you do? What support is being provided? Include group sizes, resources.

Do 

Communication & Interaction

· Reduce the language and the number of questions directed towards STEVEN. Use visual cards to support his answering of questions.

· Introduce vocabulary and Makaton signs for more/ finished for STEVEN to communicate his needs whilst working at his station.
· Daily support from Mrs Jones on Colourful semantics targets- who/what/where

· All adults model language at every opportunity and reduce words when addressing STEVEN.

· Adults to support STEVEN during “Free play” to model turn taking and interactions.

Cognition & Learning

· Adults to allow STEVEN “thinking time” before repeating questions. (wait 15 seconds and use same tone of voice)

· Adults to use “count down buttons” for STEVEN to recognise & prepare for transition times.

· Adults to support STEVEN with learning activities from continuous provision or teacher led tasks.

Sensory & Physical

· Continue to use the toilet visual prompts to support STEVEN at “toilet” times to encourage him to do pull up/down his trousers, sit on the toilet rather than use the changing mat.

· Encourage STEVEN to feed himself for longer with a spoon. To independently break biscuits into bite size pieces

· Provide STEVEN with wedge cushion for his chair, weighted blanket, fidget and safe oral sensory toys for “learning and listening” times. 

· Provide sensory breaks throughout the morning with Mrs Jones and the afternoons where able with no 1:1 support.



	Has the pupil achieved? Any new concerns?

Review of plan – June 2020

24th February: Hayley French joined the team to support STEVEN during the afternoons.  She comes in during his lunch time to ease him into the change of adult and to discuss the morning with Susie Jones to see what targets need to be focused on that afternoon. This has helped STEVEN ease into building a relationship with her too. He has found having support in the afternoon difficult at first as he was used to flitting around the room but he now seeks her support and is much calmer and focused in his free play and is able to work on one or two targets. This support has helped him to stop looking for oral sensory input and allows for his hygiene needs to be met and outdoor sensory breaks to be given.

Green achieved, Amber partly achieved
Communication & Interaction

· Follow instructions using visual clues or directed simple instructions.

 STEVEN is more efficient in the use of his now & next board and has started to show signs that this is becoming embedded. Recently (June) he came back from the toilet and then got his snack from his bag and began to eat it without being prompted, as this is part of his normal routine.

· STEVEN to communicate his needs whilst working at his station. (more/finished)

 STEVEN’s Language both expressive & receptive has greatly improved since his time at home during “Covid 19 Lockdown”. His time at home with the family has really brought on these language skills and at school he can express his needs more easily and knows he is understood (which of course has helped him to feel calmer). 

Continued work on emotions with 1:1 support has paid dividends and he is more aware of drawing & recognising faces with the correct emotions.

· STEVEN to express a choice of activity from a limited selection at his work station. 

STEVEN continues to sit well on a chair with a seat wedge and finds it more comfortable to kneel on the floor. He has a good routine of working at his station and will now, sometimes, ask by taking Mrs Jones or Mrs Williams by the hand to the table. He can now express which activities he wants to do and has moved from constant number-based fascinations to writing and phonics tasks. STEVEN is more settled in the daily routines and is exploring more of the classroom environment and garden activities. He has started to seek out things to do independently. Mrs Jones & Mrs Williams have been able to step back from this exploration time and observe him more only stepping in to support him when and if required. He has shown more interest in the activities at school and will now play independently in areas such as the gravel pit, light box, cars. He is fully aware of his adults and can say our names and reaches his hand out if he wants us to share or see something. He evens runs up and gives us huge cuddles at the start of the day! 
· Work alongside other children at a chosen activity whilst resources are being shared.

We are delighted to see that STEVEN has recently started to acknowledge children playing alongside him by making comments in answer or repeating what they are doing or saying. (June 2020) This is a huge step forward for STEVEN. Mrs Turner has said that lots of time with his sister Lucy has shown real benefit to his play and interactions with others.
· Answer by words or gesture who/what/ where questions.

STEVEN can do this through Colourful semantic activities but is not really applying this to his daily communication yet. 

Cognition & Learning 

· Participate in small group phonic sessions for at least 5 minutes.

STEVEN loves phonics and will now write simple words using the sounds we are focusing on. In March he was sitting with Mrs Jones as his partner and participating in the new sound teaching, reading words and then reading a book or writing words on a whiteboard. He could complete the 10 minutes of the 20-minute session most days. (4 days a week)

· Listen to stories with longer concentration

STEVEN loves stories! During Spring 1 STEVEN would listen to stories but wander around the room stimming. With 1:1 support with Mrs Jones & Mrs Williams he would listen to whole stories whilst sat on a chair with his wedge and weighted blanket. Since returning to school in June we have noticed that he will sometimes leave his chair and his 1:1 support to kneel on the mat with his peers. STEVEN has recently (since returning back at school after Lock down in a bubble of 15 children) started to sit on the mat independently with the other children and listen to stories, discussions and watch short videos for short periods. When his interest waivers he seeks Mrs Jones/Mrs Williams to do something at his table. He enjoys adult’s company and will show happiness and sadness. 

· Complete two “learning challenges” per week.

With support STEVEN can complete his language work and at least 2 learning challenges from a range of EYFS areas of learning. Since June he has been doing one a day.

· To follow simple routines and requests from adults (especially at transition times).

It took some time to get STEVEN to fully engage with the countdown to 5 with some tantrums. He no longer needs the visual buttons to understand the countdown to complete or finish what he is doing. He can now say when he wants to do more or has finished. STEVEN understands more/ finished and can express his needs and wants to keep him calmer. We can still see little upsets but these are fewer and of a shorter duration. He can also share simple phrases “Don’t want to, no thank you, finish, again etc. to express his needs.

STEVEN can access more of the planned activities with 1:1 support and is playing more with small world imaginative play & exploring art activities.(Easter) He shows lots of interest and pleasure through music and quickly learns little made up songs that Mrs Jones & Mrs Williams sing to help his with his routine.(June)

Sensory & Physical

· Develop confidence going to the toilet during the afternoon sessions by embedding it into a routine. 
He initially was apprehensive going to the toilet in the afternoons as it was a new routine. It was difficult to get STEVEN to go out of the classroom to the toilet and he would get very upset. By Easter he was calmer going to the toilet with Mrs Williams once this routine was established. Since the lockdown STEVEN has returned to school part time, increasing the hours slowly so this target has not been fully met. Just last week (24th June) STEVEN asked to go to the toilet (morning session before snack time) and actually used it once there, what a break through! STEVEN shows that he knows that after the toilet he can have his snack, it’s uncertain if he knew he needed the toilet or felt hungry.
· Develop more independence in feeding himself for longer & with a variety of his favourite foods. (V. Jones to keep a food diary of amounts and what he has eaten)

STEVEN is able to coordinate eating his pureed food with a spoon. We use a metal spoon as he enjoys the metallic sensation in his mouth. He needed support to eat with negotiations to eat an agreed number of spoonsful. With support he can drink from an open beaker. Since returning in June, STEVEN has been eating in the classroom with his peers. He can now eat all his pureed lunch independently with a spoon with reminders when he loses focus. He can break his biscuits into smaller bite sized pieces allowing him to chew them (he still refuses to bite into hard foods). He has even had 3 licks of an ice lolly but he doesn’t really like the icy temperature. He has just begun to try and remove the lid from his yogurt and he always asks Mrs Jones to “scrape” the yogurt from the top

· Develop more control in his fine motor skills.

As stated above STEVEN can coordinate the spoon to his mouth when eating. He loves to draw and write on his whiteboard and we have seen a great improvement in his number and letter formation. His letters are beautifully formed as he says the handwriting rhyme as he writes. He can cut using scissors, with a little support, but needs supervision. Around Easter time he has enjoyed using little colourful stacking counters on the lightbox and shows good pincer grip and control in stacking these small shapes into tall towers. He has also shown an interest in collecting gravel into pots, toy vehicles and playing “garden kerplunk”!


	What next steps will you take? Does the pupil need to be referred elsewhere?

Do you need to develop or purchase any resources?
SALT assessment due 7th July- Emma Fisher via Microsoft Teams

EHCP Annual Review: 10th July

STEVEN will need to continue with the who, what and where questions. His every day vocabulary and phrases/ sentences to express himself have improved greatly since this APDR was written and we welcome the findings from the assessments scheduled.

STEVEN will need lots of support with the transition to his new class and teacher, something we will be starting from 7th July 

He still requires lots of support with his toileting and dietary needs.

STEVEN has been showing he is on the way to meeting many of his targets but he will have a big change in September when he moves classroom and has a new teacher. Fortunately, he will continue to have the consistent support of his familiar adults Mrs Jones & Mrs Williams. We aim to set up the same work station and familiar resources in his new room to give him some consistency. He has however adapted brilliantly to the new entry and exit into school whilst we are socially distancing. Mrs Middleton will have transition meetings with STEVEN’s new teacher and we will meet with Mrs Turner too. Our normal transition arrangements are difficult due to the Covid- 19 guidelines but there are alternative plans in place.


	Signed  Karen Middleton   3rd July 2020



Special Educational Needs Policy


(To be read alongside the schools SEN Information Report which is published on the school Website)
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